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Addressing the Needs of Students with Disabilities and Other 

Struggling Learners 
 

Saturday, June 30, 2007 
Hilton Washington and Towers 

 
Many schools are struggling to make adequate yearly progress (AYP) for students in the 
economically disadvantaged, special education, limited English proficient, and minority 
subgroups. This workshop will address the challenges and demands of meeting the needs of the 
hardest-to-serve students, with a focus on leadership and key systems components. Brain 
research will be shared along with implementation strategies and best practices to improve 
student achievement.  

 
AGENDA 

 
9:00 - 10:15  Opening Session  

Lawrence Gloeckler, Executive Director, Special Education Institute,  
International Center for Leadership in Education  
The greatest challenge the hardest-to-serve students have is they are the 
last students to benefit from high school redesign/reform.  The 
International Center has identified as one of the characteristics of Model 
Schools across the country is to work with the hardest-to-serve students 
first, the rest will follow.   
 
 

10:15 – 10:30  BREAK 
 
10:30 – 11:45 Lin Kuzmich, Senior Consultant, International Center for Leadership in 

Education 
Getting results for struggling learners requires teachers to have a basic 
toolkit of strategies that match the most current brain research. Each 
school needs a “Triage Plan” to clearly define strategies that will help 
struggling learners succeed with various degrees of support. Not all 
research based strategies work for each student in each class, learning to 
select the most powerful methods should be part of any successful school 
plan.    
 

11:45 – 12:45   Lunch Break 



12:45 –2:00  Best Practices Breakout Sessions 1 
The presenters from three schools will present strategies used to achieve 
high level of success.   
 
• Brockton High School - Susan Szachowicz, Principal 

 
• Worland Middle School – Linda Anderson, Special Education 

Director and Mary Krisko, Director of ELL Services 
     

• Poestenkill Elementary School – Peter DeWitt , Principal  
 

    
 2:00 – 2:15  Break 
 
2:15 – 3:30  Best Practices Breakout Sessions 2 (Repeat of Sessions 1) 
 
3:30 – 4:00   Closing Session: Next Steps 

Participants will have an opportunity to review the day’s activities and 
complete a “Next Steps” tool to help identify strategies for action plan 
development.  Presenters will also be available for additional questions. 



 
Lawrence C. Gloeckler 
Addressing the Needs of Student with Disabilities and 
Other Struggling Learners 
 
Brief Bio 
 
 
Lawrence C. Gloeckler is the Executive Director of the Special Education Institute at the International 
Center for Leadership in Education in Rexford, New York. In this role he works with state education 
agencies, universities, and local school districts throughout the country on strategies to improve 
performance for students with disabilities. He also speaks about these issues at national and regional 
meetings of school district personnel and educational organizations. He is currently working with the 
State Education agencies in Iowa, Nevada, Vermont and Michigan on efforts to improve performance for 
students with disabilities and at risk populations. He is also working with school districts in North 
Carolina, Florida, Nevada, Missouri, Pennsylvania, and Michigan on strategic initiatives and analyzing 
local school district special education data to assist districts in improving performance for these students.  
 
From 1989-2003, Mr. Gloeckler was Deputy Commissioner for the New York State Education 
Department. In this role, he served as both State Director of Special Education and State Director of 
Vocational Rehabilitation as well as being responsible for administering the state’s Independent Living 
Program. 
 
Mr. Gloeckler began his career in education as a teacher of students with mental retardation. He has also 
served as a Special Education Coordinator at the local level. He served for five years as a member of the 
Board of Directors of the National Association of State Directors of Special Education. He also served as 
chair of the Interagency Relations Committee of the Council of State Administrators of Vocational 
Rehabilitation. He has spoken throughout the country about issues regarding services to people with 
disabilities and about performance-based accountability in government. In November 1999, he received 
the Heritage Award, given by the National Association of State Directors of Special Education 
(NASDSE) to a person who has made an outstanding contribution to the field of special education. He 
served as President of NASDSE from November 2000 to November 2001. From 2000-02 he served as a 
member of the Board of Trustees of CARF…The Rehabilitation Accreditation Commission, an 
independent international not-for-profit commission which serves as the standards setting and accrediting 
body for rehabilitation and life enhancement programs and services for people with disabilities. He is a 
member of the Technical Advisory Board of the National Research Center on Learning Disabilities co-
located at the University of Kansas and Vanderbilt University, serves on the Professional Advisory Board 
to the National Center for Learning Disabilities in New York City, has served as a Policy Consultant to 
the National Center on Special Education Accountability and Monitoring at Louisiana State University 
and is on the Board of the National Center on Post-Secondary Outcomes at the University of Oregon. He 
also served on the Critical Issues Committee for the State Departments of Education in Maryland and 
California. 



 
Student Needs:  

Begin Planning with the Hardest-to-Serve 
Students 

 
Check List 
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System Strategies 

 
     

High Expectations      

Á Does your district have a strategy for ensuring that staff have 
high expectations for all students?      

Á Is the issue of high expectations part of your 
interview/orientation for new staff?      

Á Do each of the students in your district know that the staff 
have high expectations for them?      

Á Are high expectations for students a part of every building 
and each grade level within your district?      

Á Can you feel it?      

Intervention Systems      

Á Does your district have an intervention system in place to 
help struggling learners so that failure is not an option for 
your students? 

     

Á Is your district intervention system owned by general 
education?      

Á Does your system include screening for all students, 
diagnostic evaluation and progress monitoring?      

Á Does your intervention system monitor school wide data as 
well as individual student data, and is the data used to drive 
instructional decision making? 

     

Á Is there a district wide process in place to ensure that 
interventions are implemented with fidelity?      

Á Does your staff development program support teachers in 
building their skills in the use of evidence based 
interventions? 

     

Á Do you have district wide policies, procedures and protocols 
for your intervention system to ensure consistency across 
buildings, including sharing information across buildings in 
cases where children are mobile within the district? 

     

Lawrence C. Gloeckler - International Center for Leadership in Education  larry@leadered.com
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Access to the General Education Curriculum/ Teacher 
Collaboration      

Á Has your district developed a consistent approach to 
ensuring that all students have full access to the general 
education curriculum? 

     

 

Á Do your general education teachers understand and 
embrace expectations that all students have access to the 
general education curriculum? 

     

Á Are there district wide policies and strategies for fostering 
collaborative arrangements among faculty to support all 
students meeting core academic standards? 

     

Á Does your staff development program support teachers in 
developing collaborative teaching skills?      

Staff Development      

Á Is your district staff development program focused on the 
most critical needs in the district based on data analysis?      

Á Is your staff development persistent over time?      

Á Are your staff development resources aligned so there is 
sufficient building level and classroom level follow-up to 
ensure the “institutionalization” of the information and skills 
being targeted?  

     

Á Is the effectiveness of your staff development effort 
measured by improvement in the critical areas of need 
identified through your data analysis? 

     

Lawrence C. Gloeckler - International Center for Leadership in Education  larry@leadered.com



 
 
 
Brief Bio 
Lin Kuzmich, Senior Consultant, International Center for Leadership in Education 
 
Lin Kuzmich is a nationally know educator and consultant and a Senior Consultant with 
the International Center for Leadership in Education. Lin has proven success with 
accelerating results through training, data driven planning and supervision. 
 
Lin is retiring as the Assistant Superintendent for Thompson School District in Loveland, 
Colorado. She has also served at Executive Director of Instruction, Director of 
Professional Development and as a principal. While principal, her school was named the 
John R. Irwin Winner for Academic Excellence and Improvement. 
 
In addition, for the past decade Lin has provided staff development through several 
universities and the Tointon Institute for Educational Change. Lin has developed training 
and provided consulting to many school districts around the country and has presented 
nationally. 
 
Lin has also served as Assistant Director of Special Education, Vision Specialist and 
Reading Teacher for the Thompson School District. She has taught high school reading, 
middle school language arts, K-12 special education and 4th- 6th grades for the Denver 
Public Schools. Lin earned the Teacher of the Year Award for Denver Public Schools in 
1979.  
 
In addition, Lin has authored three books on data-driven differentiation and differentiated 
literacy strategies. 
 



Triage Planning for Struggling Learners 
at the Secondary Level
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Triage Planning for 
Struggling Learners at 
the Secondary Level

Lin Kuzmich, Senior Consultant 
International Center for 
Leadership in Education
2007
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Why Do We Need a Triage 
Plan?
Ä By the time our students arrive at the 

secondary level with learning problems 
they are in severe danger of 
Â Dropping out
Â Impacting lifetime earnings
Â Impacting job and social choices

ÄMethods used to date have not worked. 
New approaches need to be put in place.

Kuzmich, 2006 3

What is a Triage Plan?

Ä This is a plan that impacts every setting a 
student will encounter at our schools.

Ä This is a plan that says we are all responsible 
for the learning and success of all students.

Ä This is a plan that says we need to do things 
differently for struggling students.

Ä This is a four tiered plan that impacts the 
options and choices we provide struggling 
learners based on what is working and what is 
not working to close the gap in achievement.

Kuzmich, 2006 4

Building a Secondary Learning 
Intervention Model: Triage Plan

Every Teacher

Resources and 
Coaches

Time and 
Program

Programs for 
Special Populations

Kuzmich, 2006 5

How to Build the Triage 
Model
Ä Journey of the student:

Â Intake – diagnostic assessment
Â Level of Concern- what combination will 

work for this student
Â Emergency care- until the gap closes
Â Stabilization- in addition to the emergency 

care
Â Re-introduction – myth of 3 to 5 years, 

success breeds success
Â Prevention – mind set, behavior match

Kuzmich, 2006 6

Base of the Pyramid: Every 
Teacher’s Toolkit

Ä Base of the Pyramid
Â Start with data
Â Pick focus
Â Match introduction of skills to focus
Â Add each quarter
Â Getting transfer
Â The basics and foundational pieces
Â The largest buckets
Â Staff development for selected common strategies

Ä When collaboration works and when it does not



Triage Planning for Struggling Learners 
at the Secondary Level

Kuzmich, 2007
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Supporting the Classroom 
Teacher Level

Ä Time
Ä Materials and resources
Ä Special Populations strategies
Ä Peers and sharing, PLCs
Ä Peer coaching
Ä Leaders’ role

Kuzmich, 2006 8

Program Level – Smaller 
Groups
Ä Supported classes plus lab based program assistance
Ä Parts to the program

Â Computer aided instruction
Â Skilled literacy teacher – up to date skills
Â Materials for classes
Â Hands-on approach
Â High Rigor and Relevance
Â Compensatory skills
Â Getting rapid results
Â Getting transfer
Â Assessment

Kuzmich, 2006 9

Crisis Level – Individual 
Approaches
Ä Specialist intervention
Ä Legal plan (IEP, TITLE I, G/T, ELL, 504C)
Ä Use of skilled aides 
Ä Use of assisted instruction tools

Â Speech based technology
Â Visual tools
Â Specialized packages
Â Key research pieces

Kuzmich, 2006 10

The Relationship Factor 
“R’s”
Ä Relationship: Belonging and acceptance
Ä Relevance: Real world orientation
Ä Rigor: students can only do as well as 

the assignment and material they are 
given

Ä Respect: a two way street
Ä Responsibility: a prerequisite of 

independence

Kuzmich, 2006 11

Starting Points

Ä Leadership 
Ä Data and Data Teams (See the Learning 

Criteria description)
Ä Focus and priorities – selecting the right 

strategies and solutions
Ä Developing the Triage Plan
Ä Great and sustainable professional 

development including professional learning 
communities

Ä Student and family interviews as a data source
Ä Monitoring progress on an individual basis

Kuzmich, 2006 12

Getting Started with a Few High 
Payoff Strategies for ALL STAFF

Ä Base of the Pyramid – ALL STAFF
Â Relationships
Â Vocabulary – use brain friendly methods
Â Use of graphic organizers – choose the 

right ones for the right content
Â Use of media
Â Use of Lexiled materials to differentiate
Â Plan with Rigor and Relevance



Triage Planning for Struggling Learners 
at the Secondary Level

Kuzmich, 2007
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High Pay off Strategies to 
Support Classrooms
Ä Second Level Resources and Coaching

Â Learning or differentiation coaches
Â Time to share best practices
Â Additional resources and materials
Â Modeling, demonstration, video clips
Â Effective adult learning practices – the 

20/80 rule

Kuzmich, 2006 14

High Payoff Strategies for 
Lab Based Programs
Ä Third Layer – extra time for student 

learning
Â Louder longer doesn’t work – use a lab 

based approach (like a science lab) 
ÅHands-on
ÅReal world
Å Assistive software

Â Use tips from adult literacy and on the job 
training

Kuzmich, 2006 15

High Payoff Strategies for 
Intensive Learner Needs
Ä Fourth Layer – individual or very small group 

instruction 
Â Compensatory skill approach used effectively in 

Britain and Switzerland versus push-in inclusion 
tutorial approach in the U. S. 

Â Skilled assistance versus volunteers and aides –
both work, just depends on preparation

Â Replacement strategies and use of assistive 
technology

Â More practice versus effective practice

Kuzmich, 2006 16

Using What You Learned

Ä What do you have in 
place?

Ä Where should you 
start your work?

Ä Model Schools 
Conference

Ä ICLE/SPN 
Resources

Kuzmich, 2006 17

How to Reach Us
Lin Kuzmich
kuzenergy@gmail.com

International Center for Leadership in 
Education

Phone (518) 399-2776
www.LeaderEd.com
info@LeaderEd.com



Circle Map for Quote 

Interesting

Applicable or Useful 

“It is your life. 
You are 

responsible for 
your results. 

It is time to turn 
up the heat.” 

S. Parker 



Secondary Literacy and Numeracy Strategies:  
Options for the Basic Toolkit of All Staff 

 
 
Strategies 
 

□ Brain Based Vocabulary Strategies  
□ Brain Based Thinking (4 parts) 
□ Questioning Strategies for Teachers and for Students 
□ Visualizing and Creating Mental Images 
□ Text Coding and Highlighting 
□ Document, Technological and Quantitative Literacy Strategies  
□ Using Background Knowledge or Creating Bridge Knowledge 
□ Strategies for Inferential Thinking (7 Steps) 
□ Cause and Effect Thinking/ Decision Making/ Problem Solving/ Systems 

Thinking 
□ Research Strategies – Marzano, Pickering and Pollack 
□ Short Constructed Response Strategies 
□ Clear English Strategies for Technical Writing 
□ Presentation of Ideas and Viewpoints 
□ Adaptive Reasoning 
□ Ethical Persuasion 
□ Creative Solution Thinking 
□ Data Driven Rigorous and Relevant Planning 
□ Positive Relationship Building Strategies 

 
 
 
Materials, Resources, and Time 
 

□ Lexiled Materials 
□ Data Sources 
□ Daily, Weekly and per Unit Focus on Content And Life Skill Literacy 
□ Curricular Materials 
□ Authentic Documents 
□ Multi-media Sources 
□ Workplace, Lifestyle and Community Based Documents 
□ Technology Use and Access 
□ Problem based, Project based, Simulation based, Inquiry based websites 

with ideas for rigorous and relevant learning 
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Factors for the Top: For the Leaders
 

Factors and What They Are About Strategies and Resources for Providing 
Interventions to Struggling Students 

Plan for Triage 
 
 
 
 
 

 

Communicate the Plan 
 
 
 
 

 

Implement the Plan 
 
 
 
 

 

Progress Monitoring 
 
 
 
 

 

Resource and Time Distribution 
 
 
 
 

 

Professional Development 
 
 
 
 

 

Other 
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Factors for the Top: For the Student
 

Factors and What They Are About Strategies and Resources for Providing 
Interventions to Struggling Students 

Compensatory Skill Instruction 
 
 
 
 

 

Research-based Programs 
 

• Supplementary 
 

• Replacement 
 
 

 

Co-Teaching 
 
 
 
 

 

Assistive Tools and Resources 
 
 
 
 

 

Passion Area Pursuits 
 
 
 
 

 

Partnerships 
 
 
 
 

 

Other 
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Factors for the Top: For the Teachers
 

Factors and What They Are About Strategies and Resources for Providing 
Interventions to Struggling Students 

Professional Development 
 
 
 

 

Collaboration 
 
 
 

 

Progress Monitoring 
 
 
 

 

Flexible Intervention 
 
 
 

 

Parent Planning 
 
 
 

 

Communication 
 
 
 

 

Tools of the Trade 
 
 
 

 

Time to Make It Work 
 
 
 

 

Other: 
 
 
 
 

 

 



 
Where to Start with Struggling Learners:  Choosing Research Based Approaches 

 
Special Education and 504C 

• Mild to Severe LD 
• Mild Cognitive 
• Mild to Moderate SIEBD 
• Physical Disabilities with Mild to 

Moderate Educational  Needs 
• 504C mild to moderate needs 
Note: Students with other severe 
disabilities and needs may have different 
problems common to those disabilities 
such as Autism, severe hearing or vision  
loss, more severe cognitive disabilities 

English Language Learners 
• Level A – no Functional English 
• Level B – Social Language 
• Level C – Emerging Content 

Language 
• Post service needs – takes 5 to 7 

years to acquire both social and 
content language sufficient for 
major gains 

Poverty 
• Generational-poverty over time 
• Situational- single parent issues, 

change in pay issues, on-going 
• Temporary- one time job loss  
• Periodic – family structure 

dependent or job dependent, or 
divorce issues 

 

Mobility 
• Homeless-living with others, no 

housing, or in temporary housing 
• Economic Issues – moving 

frequently and poverty, such as 
migrant workers, lower ranked 
military, seasonal construction 

• Family Issue – divorce, parenting 
issues, legal problems  

• Job Related Issues- moving 
frequently for work , non-poverty 
level 

Most Common Problems 
• Isolation 
• Family and social pressure 
• Literacy and Numeracy  
• Vocabulary acquisition, transfer and 

use  
• Order of thinking – sequential  
• Planning personal, social and 

academic 
• Personal advocacy and need for 

advocate 
• Future Orientation 
• Inference, transfer or generalization, 

context, parts-to-whole relationships 
• Rigor and Relevancy 
• Temporal or timed tasks 
• Volume and difficulty of technical 

terminology for content 
• Pace of content “coverage” 
• Nonverbal language clues and verbal 

nuances such as expression, humor, 
and pacing 

Most Common Problems 
• Isolation 
• Family and social pressure  
• Literacy and Numeracy  
• Vocabulary acquisition, transfer and 

use  
• Order of thinking- family based 
• Personal advocacy and need for 

advocate 
• Future Orientation 
• Inference, transfer or generalization, 

context, parts-to-whole relationships 
• Purpose and relevancy 
• Social language over content language 
• Difficulty of idiom based English for 

social needs 
• Volume and difficulty of technical 

terminology for content  
• Nonverbal language clues and verbal 

nuances such as expression, humor, 
and pacing 

Most Common Problems 
• Isolation 
• Family and social pressure  
• Literacy and Numeracy 
• Vocabulary acquisition, transfer and 

use 
• Order of thinking- survival based 
• Planning  
• Personal advocacy and need for 

advocate 
• Future Orientation 
• Inference, transfer or generalization, 

context, parts-to-whole relationships 
• Purpose and relevancy 
• Sequential tasks 
• Temporal or timed tasks 
• Rules and nuances of standard and 

formal English  
• Pace of content “coverage”  
• Nonverbal language clues and verbal 

nuances such as expression, humor, 
and pacing 

Most Common Problems 
• Isolation 
• Family and social pressure  
• Literacy and Numeracy 
• Vocabulary acquisition, transfer, and 

use 
• Order of thinking- survival based 
• Planning  
• Personal advocacy and need for 

advocate 
• Future Orientation 
• Inference, transfer or generalization, 

context, parts-to-whole relationships 
• Purpose and relevancy 
• Holes in sequential learning or skill 

acquisition such as fluency and 
problem solving 

• Re-learning rules of language and 
social norms with each move  

• Pace of content “coverage” 
• Viable and consistent curriculum 



 
 
Most Effective Research-based 
Strategies 
• Relationship forming and 

advocacy, access to social 
groups and personal assistance 

• Vocabulary acquisition, 
transfer and use – adolescent 
brain friendly 

• Pre-requisites for rigorous 
thinking such as inference, 
cause and effect thinking, 
problem solving 

• Use of organizers (graphic, 
advanced and other) 

• Use of media in the classroom 
• Contextual or real world 

learning, hands-on, engaging, 
interactive experiences 

• Access to materials at literacy 
levels in content area classes 

• Personal goal setting, goal 
planning, and adjustment of 
strategies 

• Supporting programs and 
resources that use the latest 
proven practices for each type 
of disability 

• Modifications and 
accommodations as needed per 
IEP, 504C, etc. 

 

Most Effective Research-based  
Strategies 
• Relationship forming and 

advocacy, access to social 
groups and personal assistance 

• Vocabulary acquisition, transfer 
and use– adolescent brain 
friendly 

• Pre-requisites for rigorous 
thinking such as inference, 
cause and effect thinking, 
problem solving 

• Use of organizers (graphic, 
advanced and other) 

• Use of media in the classroom 
• Contextual or real world 

learning, hands-on, engaging, 
interactive experiences 

• Access to materials at literacy 
levels in content area classes 

• Personal goal setting, goal 
planning, and adjustment of 
strategies 

• Supporting programs and 
resources that use the latest 
proven practices for level of 
language acquisition and 
transfer 

• Strategies that support emerging 
language skills as well as social 
and family  pressure 

Most Effective Research-based  
Strategies 
• Relationship forming and 

advocacy, access to social 
groups and personal assistance 

• Vocabulary acquisition, 
transfer and use– adolescent 
brain friendly 

• Pre-requisites for rigorous 
thinking such as inference, 
cause and effect thinking, 
problem solving 

• Use of organizers (graphic, 
advanced and other) 

• Use of media in the classroom 
• Contextual or real world 

learning, hands-on, engaging, 
interactive experiences 

• Access to materials at literacy 
levels in content area classes 

• Personal goal setting, goal 
planning, and adjustment of 
strategies 

• Supporting programs and 
resources that use the latest 
proven practices for each 
family and their unique 
circumstances 

• Story and constructivist 
learning approach – working 
backward from the desired 
result 

Most Effective Research-based  
Strategies 
• Relationship forming and 

advocacy, access to social 
groups and personal assistance 

• Vocabulary acquisition, 
transfer and use– adolescent 
brain friendly  

• Pre-requisites for rigorous 
thinking such as inference, 
cause and effect thinking, 
problem solving 

• Use of organizers (graphic, 
advanced and other) 

• Use of media in the classroom 
• Contextual or real world 

learning, hands-on, engaging, 
interactive experiences 

• Access to materials at literacy 
levels in content area classes 

• Personal goal setting, goal 
planning, and adjustment of 
strategies 

• Supporting programs and 
resources that use the latest 
proven practices for each 
family and their unique 
circumstances 

• Rapid environmental 
connection techniques such as 
those used by Department of 
Defense Schools 

 
Adapted in part from: Kuzmich, L. and Gregory, G. (2005b) Differentiated Literacy Strategies for Student Growth and Achievement in Grades 7-12. 
Thousand Oaks, CA: Corwin Press, Inc. (pages 25-27) 




